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EXECUTIVE SUMMARY

Introduction

1. Forth Valley Enterprise (FVE) set three broad aims for the evaluation:

•
assessment of progress towards specific targets in the 1994/95 and subsequent Business Plans.

•
identification of improvements to the scope and delivery of Forth Valley Education Business Partnership (FVEBP) projects.

•
identification of strategic issues to help in the development of the FVEBP business planning process.

Overview of Funding, Activities and Outputs

2.
Since the first full operational year (1995/96) the resourcing attracted has risen by 155% with projected costs of nearly £590,000 during the current year (1997/98). Within this substantial expansion of resourcing: core operating costs have risen by 45%. project costs have risen by 277%. core costs as a percentage of total have fallen from 43% to 18%.

3. 
Compact is the single largest programme, consuming around 64% of resources in 1996/97.

4. 
Taking 1994/95 as a baseline, there has been a substantial increase in activities and outputs in 1996/97: 3‑fold increase in number of Compact schools. 34% increase in number of students enrolled for Compact. 618% rise in number of Compact achievers 624% increase in number of employers involved in various EBP activities. 15‑fold increase in number of students involved in the range of EBP activities.

Forth Valley Compact 5. School leavers who had been through Compact valued it highly:

· 89% felt it had heightened their awareness of employer needs

· around 70% believed it had made them more reliable

· over 50% saw impacts on the attitude to school work and qualifications

· around 70% said it gave them an edge over non‑Compact young people

· over 60% of these young people felt Compact achievement counted with employers

· of those who have had a job, 40% felt Compact had helped them get a job and 22% felt it helped them get a better job.

· of those who have had a training place, 82% felt Compact had helped them to get a training opportunity and 64% felt it had helped them access a better training opportunity.

6. 
Employers involved in Compact were generally very positive about the programme: 38% felt Compact youngsters coming on work experience placements were more aware of the world of work. 76% felt Compact made a major impact on raising the quality of recruits. 56% of employers reported that their knowledge of the education system had changed since they became involved in Compact. 85% expressed themselves satisfied or very satisfied with the way Compact is managed.

7. Head Teachers and Compact Co‑ordinators identified several benefits of Compact:

•
it provides a structure for enhancing the core skills that schools have always promoted

•
parents respond well to signing on sessions and the style of reporting

•
it is motivational and provides a useful qualification for more vulnerable pupils.

8. Statistical Indicators show improvements in several areas which would indicate some contribution from Compact:

•
between 1993/94 and 1995/96 Denny High (-11%) and Alloa Academy (‑16%) greatly outperformed the Scottish average (+5%) on absences.

•
Alloa Academy, with an increased staying‑on number of 37%, showed the greatest increase of all Forth Valley schools.
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•
Denny High and Alloa Academy experienced the largest increase in the percentage achieving 5+ Standard Grades in their respective local authority areas

•
the percentage moving on to further and higher education rose by 64% at Denny High and 23% at Wallace High compared to 13% in Scotland as a whole.

Denny and Wallace High and Alloa Academy are the schools with the longest experience of Compact.

9. 
There are some issues around Compact causing concern:

· Head teachers and Compact co‑ordinators feel that Compact is missing the top and bottom ends of the academic spectrum.

· this view was backed up in focus group interviews with participating young people where those intending to go on to further or higher education felt that Compact had little relevance.

· Compact tends to be viewed more positively in disadvantaged areas. Teachers from schools in wealthier catchment areas tend to be sceptical about the benefits.

· pupils felt that they had very little information about Compact both before and after signing.

Other EBP Activities

10. Key points on Understanding Industry:

· evaluation forms and focus groups showed that Ul had a significant impact in improving knowledge, understanding and perception of industry.

· courses are also thought to improve core skills such as team working and communication.

· the sessions pointed out as useful or interesting depend very much on the character of the speaker rather than subject matter.

· courses held on employer's premises seem to have more impact and can also introduce other elements of working life. For example:

‑ organising travel arrangements

‑ mixing with employees

‑ adapting to an environment very different from school.

iv

11. Key Points on Young Enterprise:

· the Young Enterprise Company Programme is seen as having many benefits by Achievers, Advisers and link teachers.

· it was felt that it contributes to the development of core skills, like team working, decision making, confidence and communication skills that might improve employability.

· there is a need for more introductory information to be provided to new link teachers and advisers.

· there was a feeling that employers view voluntary participation favourably.

12. Key Points on Schools Internet Project..

· schools go on‑line to access the Internet an average of 8.5 hours per week during term time.

· the majority of time is used by pupils for research.

· benefits of Internet access are noted as:

 - 
access to a large volume of up‑to‑date information.


‑
communications (between colleagues and links to outside world).


‑ 
enhanced use of IT and improved information handling skills.

· although most schools had received some training it was felt to be insufficient and needed updated more regularly.

· 8 out of 15 schools used the Internet for education/industry activities.

· when asked what further support on Internet access could be provided by

      FVEBP most suggestions related to training. Other suggestions included:


‑
contributions to update hard and software


‑
provision of more access points


-
Help in updating web pages


-
more information on local firms' web sites


-
technical support.

13.     Consultations with Partners, Key Players and Other EBPs Interviews with Partners identified a number of issues related to strategic development:

· a need for a clearer focus on strategic aims and less emphasis on initiatives.

· at the operational level, the need for more devolution and flexibility in decision making (within rigorous accountability based on strategic aims).
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concern over the FVEBP as the principal agent in Local Learning Partnerships, due to the perceived focus of Lifelong Learning on adults (not within the remit of EBPs).

· a need to encourage employers to recognise the value of what can be learned from the education sector.

· a need for partners to have a greater sense of ownership of FVEBP.

· a need for partners to commit to a strategic focus.

14. 
Key issues which arose in consultation with other EBPs were:


by emphasising the economic potential of promotion of Lifelong Learning funding can be accessed from Economic Development departments of local authorities and regeneration partnerships.

· developing mutual understanding of and commitment to enterprise education and Education for Work among partners and, particularly, schools will allow a more effective integration of work related activity into the curriculum and strengthen the role of E13Ps in the educational‑economic infrastructure.

· the vital aspect for EBPs is to create a real partnership ‑ partners must be involved from inception in a meaningful way.

15. Interviews with Key Players identified a number of important messages.

· education/work links have risen up the political agenda

· EBPs are a key to the education/economic development infrastructure of the local economy.

· EBPs are seen as the vehicle for facilitating the Local Learning Partnerships, not least because this avoids the need to create a new set of organisations.

· the Government expects the EBP's to be fully supported.

· increased emphasis on 'disaffected' young people.

Benchmarking, Monitoring and Evaluation

16. In general LECs provide the majority of cash funding but this ranges from 50% to 100% depending on EBP. Local authority education departments provide fairly limited cash inputs ranging from 2% to 20% of income. In many cases they provide substantial in‑kind assistance. In some cases the EBP has been successful in gaining support from the local authority via Economic Development. Core funding ranges from 18% in Forth Valley to 67% in Dumfries and Galloway.
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17.While EBPs tend to have common mission statements their ethos, range of activities and level of input to 

those activities can vary widely. Differing roles depend on:

· local conditions

· the particular strengths and areas of expertise of the EBP management.

18. Conventional impact measures such as earnings, job creation/safeguarding and productivity can flow from 

EBP activities but will only be observed over the longer term. There is little common information reflecting 

more immediate changes in:

·  aspirations towards education and labour market careers.

· knowledge of the world of work leading to more informed and secure choices.

· self‑confidence and self esteem leading to young people becoming more effective leavers and workers.

· the level of embedded core skills such as problem‑solving, team working, etc.

Conclusions and Recommendations

19. Targets set out in Business Plans could better reflect the aims and objectives of the EBP. Appropriate measures would include changing attitudes and perceptions of pupils, teachers, parents and partners.

20. A partial refocusing of the activities of Compact to better reach those who need help the most would be appropriate in view of increased emphasis on 'disaffected' young people.

21. In a general sense recommendations for project development do not support an increase in scope but rather a stronger focus and more effective targetting of activities. A greater emphasis should be placed on exploiting more effectively the synergies between the different offerings on the Evaluation‑Industry Links menu. FVEBP at the same time needs to review its portfolio of activity to see to what extent new or modified provision is required for the 'disaffected' client group.

22. Stability of funding is perhaps as important as level of support. Renewal on a one‑year basis can lead to short‑termism. Even if the climate does not allow anything other than annually renewable funding, it would be helpful if the key funders could
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commit more openly and forcefully to the FVEBP as a key feature of the education​industry infrastructure.

23. There needs to be a greater sense of ownership among the key local authority partners. Perhaps extending the base of local authority involvement by including the Economic Development departments might help.

24. There are a number of areas in which the EBP is well placed to translate the long term strategy for economic development in Forth Valley into action on the ground:

· Developing Broader Partnerships

· Making the experience of learning positive

· Seeking wider benefits from learning

· Emphasis on 'employers' and learning ‑ and Lifelong Learning

· Pursuing key industrial sectors

· Supporting providers of learning.

EVALUATION AIMS AND OBJECTIVES

Following a long‑standing concern about the quality and effectiveness of the bridge

between schools and colleges, and the world of work in the UK, a network of Education

Business Partnerships (EBPs) was established. The fundamental rationales include:

· providing a keener awareness among school pupils and students of the demands


and opportunities of the world of work.

· developing a greater understanding of the changing world of work among


teachers.

· raising understanding in the employing community of how schools and colleges

     have been developing and are changing.

Many of the features or activities of EBPs, including Compact, were already in

existence in a number of areas. However, EBPs pull these together with the potential to

provide a more comprehensive approach and hopefully exploit the synergy that may

exist between different but complementary activities.

The report presents an evaluation of the Forth Valley Education Business Partnership (FVEBP). Forth Valley Enterprise (FVE) set three broad aims for the evaluation, namely: 

· to assess the extent to which FVEBP has met the specific objectives and targets in the 1994/95 and subsequent Business Plans. 

· to identify potential improvements to the scope and delivery of FVEBP projects, and avenues for extending the market.

· in the context of the growing significance of the knowledge economy, to identify strategic issues to help the development of the FVEBP business planning process.

Introduction

FVEBP was established as a company limited by guarantee in May 1995, at the same time merging the EBP and the Forth Valley Compact initially developed as a pilot project for the period 1992‑95. This section discusses the staffing and funding of the FVEBP, and assesses the extent to which it has met specific objectives and targets.

Management and Staffing

The EBP is staffed by 3.5 full time equivalents. The EBP Manager's time is allocated as follows:

• Project work 

35%

• Project related 

37%

• Office management and admin 
28%

A detailed breakdown is appendicised to this chapter.

The EBP Manager is supported by a full‑time Project Manager whose time is allocated

approximately as follows:


•
Compact

75%


•
Shell Technology Project

15%


•
Schools Internet Project

5%


•
Hospitality

5%

Taking both the EBP manager and project manager together the great majority of time (68%) is spent working on projects, of which Compact accounts for more than half (38%).

Funding and Resourcing

Since the first full operational year (1995/96) of FVEBP as a company, the resourcing attracted, has risen by 155%, with projected costs of nearly £590,000 during the current year ‑ 1997/98.

Table 2.1: Core and Project Costs

[image: image1.wmf]
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Within this substantial expansion of resourcing: 

· core operating costs have risen by 4.5%. 
· project costs have risen by 277%.
· core costs as a percentage of total have fallen from 43% to 18%. 

Although projects build in management costs to some degree, these figures indicate a substantial increase in the burden placed on the core management resources over a very short time period.

The level and distribution of project funding is summarised below (Table 2.2). We have already noted the dramatic rise in project funding against a basically fixed core team cost. Additional points to note in comparing 1996/97 with 1995/96 are: the decline in FVEBP's cash input as a proportion of project funding; the substantial drop in private sector cash injections, compensated by a large increase in the project costs met by private in‑kind contributions. This made up the greatest single component of project funding during 1996/7.

Table 2.2: FVEBP ‑ Project Funding Summary (£000s)

[image: image2.wmf]
Note:

% in brackets;1997/98 figures as of 1 December 1997
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The variation in funding by project activity is described in Table 2.3. Compact is the single largest programme, consuming around 64% of resources in 1996/97. Projected resourcing for 1997/98 totals over £170,000, approximately 29% of the total for FVEBP as a whole, made up of :

· £83,500 from the EBP 

· £83,500 from the local authorities 

· £3,680 from the private sector.

Table 2.3: Funding by Activity (1996/97)

· [image: image3.wmf]
Staff Development includes Teacher in Residence and Teacher Placement


• Percentages do not add up to 100 due to rounding; less than 1%

Performance Against Targets

The Targets

We have found it hard to obtain targets for the activities of the FVEBP in its early years.

There is no Business Plan for 1994/95. However, a Forth Valley Board Paper (94/122)

envisaged:

· 9 new schools into Compact in 1995/96

· a further 4 schools into Compact in 1996/97

Both of these targets were met to timescale.

The 1995/96 Business Plan did not set specific targets for activities and outputs.
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The 1996/97 Business Plan sets some performance targets:

· increase number of companies supporting EBP activity to 250

· involve 25 primary schools in Industry Challenge

· increase level of achievement from 20% to 30% amongst S4 leavers

· hold 15 Understanding Industry conferences

· hold 10 Challenge of Industry conferences

· hold 3 ACE days

· 20 schools to attend Schools Enterprise seminars

· involve 5000 students in Compact

· involve 108 teachers in Compact

· involve 18 schools in Work Experience

· involve 3,500 students in Work Experience

· involve 1,000+ companies in Work Experience

· 239 teachers in Teacher Placement.

Performance in 1996/97

Table 2.4 collates the statistical evidence on FVEBP activity levels. The figures for 1997/98 are clearly incomplete as the year has some time still to run. Figures are also provided which give a very rough indication of the target population.

On Compact, the targets for the number of students and teachers involved were exceeded by a considerable margin: 

· by 10% in case of students 

· by 67% in case of teachers.

More generally, the targets on: 

· employers were exceeded by 2% 

· 18 Understanding Industry conferences were held 

· over 400 teachers were involved in Teacher Placement
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Table 2.4: FVEBP ‑ Summary of Activity Levels

[image: image4.wmf]
Source: FVEBP Activity Reports

Note: Figures for 1997/98 do not cover the full school year, the main parent input is in early spring

Figures include some duplications as some schools/pupils/teachers will have participated in more than one activity.

Potential population figures for all activities include all primary and secondary schools.

Potential population figures for Compact include all secondary schools (excluding the Special Needs School). This will over‑estimate numbers as first and second years do not take part in Compact.

In a few cases targets were not met: 

· 6 Challenge of Industry conferences were held (against the target of 10)

·  no primary schools were involved in Industry Challenge (although 10 to 15 industry based projects were held in primary schools) 

· 1 ACE day was supported (against the target of 3). It is important to note that where schools wanted to become involved and requested assistance, demand was met by the EBR

Overview of Activities

Taking 1994/95 as the baseline, where indicators are available there has been a substantial across the board increase in activities and outputs in 1996/97: 

· 3 fold increase in number of Compact schools. 

· 341% increase in number of students enrolled for Compact.

·  618% rise in number of Compact achievers. 

· 624% increase in number of employers involved in various EBP activities.

· 15 fold increase in number of students involved in range of EBP activities.

From FVEBP's statistical records, it is also possible to say that employer involvement has penetrated well into the small to medium‑sized enterprises. 66% of employers providing work experience have fewer than 25 employees 52% of employers engaged in the range of other EBP activities have less than 25 employees.

Assessment of Expenditure, Activities and Outputs 

There is a difficulty in making any serious value for money assessment because: 

· the baseline information for 1994/95 is patchy. 

· earlier Business Plans were less precise on target setting, at least in numerical terms. 

· output measures (e.g. what is generated by the activities ‑ improved core skills, higher levels of qualification) are difficult to measure and tie to activity.

Generally, however, the key conclusions are that: 

· activity and output levels have exceeded targets where these have been set. 

· activity levels have grown at a substantially higher rate than expenditure, bringing down the unit cost of delivering the activity.

In part, the second point reflects economics associated with scaling up relatively standardised activities. However, the significant degree to which activity growth has exceeded expenditure change is indicative of increased productivity and value for money over time.
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Appendix 2.1: Breakdown of EBP Manager's Time (%)

[image: image5.wmf]
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Appendix 2.2: Detailed Breakdown of Costs by Activity

[image: image6.wmf]
3 FORTH VALLEY COMPACT

Introduction

The overall aim of Compact is to secure a level of commitment from employers, training providers and colleges to ensure that young people receive help whilst at school in achieving their full potential. Funding is allocated primarily on the basis of the school roll, but also takes into consideration relative disadvantage providing an average of E4.5k per school per annum. Pupils sign on to Compact at the beginning of S3 at an event which employers attend. Pupils agree a range of targets relating to behaviour, performance and work related activities with a member of the guidance staff and review these targets throughout their school career. If these targets are achieved they receive a Compact Achievers Certificate.

Compact is a major element of Forth Valley EBP's portfolio. This is reflected in the emphasis it has been given in the Evaluation. A range of research exercises were carried out to assess the quantitative and qualitative impacts of Compact. These included:

· a survey of 125 former Compact participants in the three schools (Denny, Alloa and Wallace) involved since 1991/92.

· a survey of 22 students who had chosen not to get involved with Compact.

· focus group discussions with 3rd and 5th year pupils in six schools (Denny, Alloa, Wallace, St Mungo's, Balfron and Lomshill)

· focus group discussions with Compact co‑ordinators and Head Teachers from all Forth Valley Schools.

· an analysis of statistical indicators for schools joining Compact at different stages during the 1990s.

In this section we review the evidence collected from the key groups with experience of Compact, and finish by trying to indicate the positive findings as well as the areas where improvements may be needed.

Former Compact Participants

Former Compact participants who had left school were asked why they had chosen to get involved with Compact. In terms of the process of signing up:

· 58% felt that they had been expected to sign up

· 30% followed the advice of teachers

· 12% had followed parents' advice that it would help with jobs

· 11% said their parents thought it would help in further or higher education.

In terms of perceived benefit:

· 53% thought it would improve their job chances

· 2 1 % thought it would improve their performance at school

· 19% wanted to find out more about jobs.

It is encouraging to note that over half thought Compact would improve job chances.

Table 3.1 shows pupils' views on improved motivation and performance as a consequence of Compact. The first column shows the percentage who felt they had improved in various areas, between the beginning of S3 and leaving school, and the second column shows the percentage who felt that their improvements were due primarily to the Compact programme.

Table 3.1: Improved Motivation and Performance

[image: image7.wmf]
The areas where pupils felt they had changed most were:

· being more aware of what employers want (75%) 

· studying harder (67%)

· organising school work better (62%)

· doing better in exams (62%) 

The percentage who felt these changes were due to Compact were: 89%, 51%, 72% and 58% respectively. Other areas where changes were frequently attributed to Compact were:

· behaving better (73%)
· attendance and punctuality (c.70%)

At the same time, the percentage who believed they had improved in these areas of behaviour were relatively low, at around a third.

The results suggest that pupils find Compact relevant and useful in terms of jobs and motivation and in relation to their performance within school, although a little less so for the latter. These results need to be set in the context of the relatively modest level of resourcing which goes into each school under Compact. Clearly Compact can contribute only a partial solution to problems of motivation, attendance, etc.

Table 3.2 shows the percentage of young people interviewed who took part in various elements of Compact while at school and the percentage of those who have found these activities useful or very useful since leaving school. The percentages taking part are low in some cases because activities, other than work experience, are offered to selected groups and the sample of school leavers interviewed was relatively small.

Table 3.2: Usefulness of Specific Compact Activities After Leaving School

[image: image8.wmf]
The activities which most frequently found useful after leaving school were: 

· talks by employers (84%)

· mock job applications (77%)

· visiting employer works (75%) 

Although it is encouraging to note that nearly 60% found the work experience placement useful, there is clearly scope for improvement here, possibly involving more innovative ways of delivering the work experience element. Although work experience is included in Compact targets it is offered to all S4 pupils regardless of Compact.

13

Table 3.3 shows the percentage of school leavers who felt they coped well with various situations pertaining to working life and the percentage of those who felt that Compact had helped them in this. The areas where school leavers felt they coped best were:

· reliability

·  knowing what is expected of them at work

· being more optimistic about job opportunities. The impact of Compact on the capacity of young people to cope well after leaving school was strongest in relation to the work‑related processes.

Table 3.3: How Well do School Leavers Cope with Various Situations and How Much Compact Helped? (%)

[image: image9.wmf]
It is important to note that the majority of school leavers interviewed felt that Compact had given them an edge over other school leavers. This was the response of:

· 83% in Denny High

· 70% in Wallace High

· 59% in Alloa Academy.

Table 3.4 below lists the responses given when Compact school leavers were asked why they felt they had an advantage over others. These were responses to an open‑ended question and all the responses have been included to a relatively fine level of detail, hence some of the very low percentages. Perceived advantages are closely linked to employers' needs:
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· 27% feel employers value the Achiever's Certificate

· 13% feel the certificate gives proof of good attendance and punctuality

· 11% feel that having participated in Compact shows willingness and motivation



to work.

Other comments indicated that Compact helps in that:

·    it increases awareness of job opportunities and what employers are looking for

·    improves vocational and core skills

[image: image10.wmf]
Table 3.4: Why Compact is an Advantage


Table 3.5 shows the responses when school leavers were asked how Compact could be improved. A wide range of responses were forthcoming, including:

· more emphasis on interviews and applications (17%)

· raising the profile of Compact (13%)

· monitoring progress and more feedback on targets (13%).
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Table 3.5: Improving Compact

[image: image11.wmf]
School leavers were asked if Compact had a positive impact in relation to accessing training and work opportunities. Responses were as follows: 

· 70% felt they probably got better references from school. 

· 63% felt they had better knowledge of job opportunities. 

· 53% thought Compact had contributed to better school qualifications. 

· of those who had had a training place, 82% felt Compact had helped them to get a training opportunity and 64% felt it had helped them access a better training opportunity. 

· of those who have had a job, 40% felt Compact had helped them to get a job and 22% felt it had helped them get a better job.
It is again important to contextualise this feedback against the scale and resourcing for Compact in any individual school. There is evidence here that Compact has impacted positively on the process of engaging with the employing community and that it has produced positive outcomes for significant percentages.

Table 3.6 shows the destinations of the school leavers interviewed who had formerly participated in Compact: 

· the majority have entered further or higher education (although in the case of Alloa this is more evenly balanced with employment). 

· 20% are employed. 

· the majority of Skillseekers have employed status. 

· very few are unemployed.
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[image: image12.wmf]Table 3.6: Current Status of Compact Leavers

Non‑Compact Leavers

Only 22 school leavers who were not involved in Compact were interviewed. Care should be taken interpreting figures in this section. They are included to provide an indication of possible contrasts.

Around 15% of eligible pupils in all schools are not signed up to Compact. The main reason for not being involved was that they had not heard of Compact. If this is an accurate response, it raises issues for those responsible for Compact in schools as it is ultimately their job to ensure that all pupils know what support is available to them.

In the previous section, school leavers had been asked if their motivation and performance had improved in various areas between S3 and S5, and if that improvement was due to Compact. Non‑Compact students were also asked if they had improved in these areas. In several areas the proportions reporting improvements were higher, although fairly marginally so.

· 50% felt they had improved in handing school work in on time more often compared with 43% of Compact school leavers.

· 73% felt they studied harder compared with 67% of Compact students.

· 55% felt they had a clear idea of what to do after school, slightly above the 52% of Compact leavers.

· 41% enjoyed school more compared with 33% of Compact leavers.

· 41 % felt they behaved better compared with 30% of Compact students.

Higher proportions of non‑Compact leavers reporting improvement in certain areas may be due to the fact that those signed up to Compact tend to be more diligent and may not
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need to improve much. We should not read too much into these figures due to the very small numbers of non‑Compact students who were inter‑viewed.

In other areas Compact students appeared to have the edge. 

· responses for punctuality and attendance were much lower (18% compared with between 35 and 40% for those involved with Compact). 

· the non‑Compact leavers also reported less frequently on improvements in organisation; being aware of what employers want; confidence and doing better in exams.

Both Compact and Non‑Compact leavers were asked how well they cope with various situations presented in the workplace, for example, talking to people they do not know and preparing for job interviews etc. The proportion of Non‑Compact leavers who felt they coped well with these situations was generally lower, notably in: looking for jobs or training places further afield finding out about job vacancies.

The destinations of Non‑Compact school leavers show up some differences: 

· 45% have entered further or higher education compared with 64% of Compact leavers. 

· slightly higher proportion have got jobs (23% compared with 20%). 

· 23% of Non‑Compact leavers are Skillseekers, compared with 6% of Compact leavers. 

· in both cases 9% are unemployed.

Current Compact Pupils

The compact evaluation involved focus groups in five schools (Balfron High, Wallace High, Denny Academy, Lornshill Academy and Alloa Academy), The groups were conducted with S3 and S5 pupils in each school and with a group of non Compact pupils in four of the schools.

Third Year Pupils

A variety of reasons for signing up for Compact were expressed: 

· most felt they were expected to sign up by the school. 

· some felt they might as well sign up as Compact gave them a certificate for things they were already doing. 

· a small number felt it may help them to get a job or into university.
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· many felt that it would be something to fall back on if they did not do well in exams.

A number of comments show the rationale of Compact to be unclear to pupils: 

· there was confusion as to how  Compact improves job chances

·  the significance of the 'contract' was unclear 

· many could not remember targets and had no feeling that they 'owned' them.

Pupils identified several positive aspect of Compact: 

· it helped motivate 
· it raised self confidence 

· both of these are developed through identifying and achieving targets.

Negative aspects were also indicated: 

· many targets relating to standards of dress, attendance and behaviour were irrelevant as they felt they met the standards already.

·  many were concerned about the attendance target and thought they could be penalised for ill health (as schools have discretion in defining absence this may be a problem in certain schools only, or a problem of communicating criteria for targets).

·  for disaffected pupils there was also a fear of failure, in that if they did not achieve they would compare badly with those who did.

In terms of improving Compact, the majority of pupils felt: 

· there should be more discussion of the rationale before signing

·  tougher targets should be set and they should have more input in their setting.

Fifth Year Pupils

There was very little difference between answers from S3 and S5 pupils. The main differences are summarised as follows: 

· S5 pupils were more likely to have forgotten signing up for Compact and be confused about what it involves. 

· S5 were less likely to think that their Compact certificate would be of use beyond school either to secure a job or to enter further or higher education.

·  very few pupils were interested in jobs with local employers involved in Compact and felt the certificate would be of no advantage outside the Forth Valley area.
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Suggested improvements included: 

· setting targets earlier in their school career and reviewing more regularly 

· maintaining the high profile and momentum that they feel had fallen away after the signing event.

Non‑Compact Pupils

The pupils interviewed in these groups tended to fall into two categories ‑ those who had poor attendance and discipline problems and who wanted to avoid signing because they felt it would make them look worse ‑ and those who had decided to go to university and felt that Compact had little relevance to their chosen career.

The main reasons why they had chosen not to become involved were: 

· fear of being unable to meet targets. 

· feeling that Compact had little relevance to the world of work (they thought behaviour and attendance at school had little bearing on performance in a job).

· for those intending to go to university, a lack of relevance and feeling that they already meet the standards.

·  none felt they would be at a disadvantage in the labour market compared with Compact Achievers. 

· they felt employers would take more notice of qualifications, work experience and mock interviews.

Parents

44 parents of pupils involved in Compact completed questionnaires. 4 questionnaires were returned from parents of pupils who are not involved with Compact. 93% of those interviewed expected their child to go on to further or higher education, which indicates that the sample is biased and results cannot be read for a cross‑section of parents.

In terms of motivation for involvement, benefits to their children were perceived as:

· improving job chances (39%) 

· helping with further or higher education (30%) 

· improving their child's behaviour and attitude (15%)

·  helping to do better at school (11%) 

· helping their son or daughter to get a training place (5%). 

A further 25% felt they had been expected to sign up by the school.

For those who had not signed up the reasons were: 

· that they were satisfied with their child's performance and attitude to school
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· some felt that the attributes Compact is promoting should be nurtured in the home

· they did not feel it would improve employability.

Parents feel Compact is useful in: 

· giving pupils something to work towards

·  helping non academic/low achieving pupils 

· raising motivation, responsibility and employability.

The impact of Compact was seen in the following areas:

· 23% felt that their son or daughter had higher aspirations for further education or employment.

· 21 % saw improvements in behaviour, punctuality and academic attainment. 18% noted improved attendance.

Suggested improvements to Compact included: more updates or progress information

· more individual targets

· more time devoted to Compact more employer input

The most common suggestion was for greater involvement for parents (mentioned by 48%)

Compact Co‑ordinators

Compact co‑ordinators from all schools in Forth Valley were invited to take part in a focus group discussion. Those who were unable to attend were provided with a paper on the main issues arising and invited to make any additional comments. The following issues arose:

Type of Pupils Who Sign on and Respond Well

There is a feeling that Compact is missing the top and bottom end of the academic spectrum. It appears that there is a 'fear of failure' from the lower end, while there was resistance from the more academically able pupil who felt it was of no benefit to them. Compact tends to attract and benefit the mid ground.

Parental Participation

In general it was felt that there was a good response from parents on signing on days, with good feedback from interim reports which the parents seemed to like. However,
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some schools have been experiencing problems in getting parents to sign and return the contracts. It was felt that those who did not sign were predictable and in general were those who would be expected to be a target group. This coupled with a poor turn out at events was felt to be due to parents not knowing about Compact, possibly due to a lack of national awareness. It was suggested that steps be taken to raise the profile of Compact.

Target for Compact

There appeared to be some confusion about the criteria applied to the attendance target. The target, set at 95%, is interpreted in different ways with reference to authorised and unauthorised absences. While it was thought to be a useful target, co‑ordinators felt there should be more discretion in awarding certificates e.g. if a pupil has a poor third year but improves in fourth year, then they should still be eligible to receive a certificate.

Destination of School Leavers

It was thought that Compact did not have any great impact on the destination of school leavers. The current funding situation (i.e. introduction of fees) was felt to be having a more noticeable impact on numbers entering further and higher education.

Useful Aspects of Compact

Compact provides a structure and process for enhancing the core skills that schools have always promoted, with the addition of an alternative qualification for non‑academic pupils. It was noted that prior to Compact many schools had poor exam attendance which has now improved. Although this cannot solely be attributed to Compact.

What Employers Are Looking for and Their Contribution to Compact

It appears that the main things employers look for are:

· good timekeeping

· attendance

· reliability

· an understanding of team working.

Academic qualifications are low on their list of priorities as employers seem to prefer to carry out their own in‑house training. Employers were seen to be very willing to contribute to Compact in practical terms i.e. giving their time to come into schools to speak to pupils and in some schools conducting mock interviews, plus they help to reinforce the targets. However, while 'in kind' contributions were thought to be valuable, no financial resources have been offered.
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Management and Administration

It appears that schools involved in the pilot scheme received extra resources not on offer now, which allowed co‑ordinators and administration assistants to run the programme comfortably. It was agreed that administration assistance is invaluable for the smooth running of Compact, however, the training provided is insufficient and resources only allow for minimal administration. In the early days of Compact there was regular communication between schools and it was felt that more frequent meetings than the current half day per year, should be organised.

Work Experience

From its inception, Work Experience was developed through funding support of TVEL Until April 1996 the person who acted as the Work Experience Co‑ordinator was also responsible for teacher placements and the seconded post was funded 50:50 by TVEI and Teacher Placement. During 1996/97 the post was funded 50% by Teacher Placement via the EBP and 50% shared between the three local authorities. Central funding for Teacher Placement was lost in April 1997 although sufficient funds were found by FVEBP and Falkirk Council to continue secondment until June 1997.

In response to schools' concerns, the local authorities and FVEBP have agreed and recently appointed a part time officer who will be responsible for teacher placement and assisting with the provision of central support for Work Experience. The cost of the post is currently shared as follows:


• FVEBP
£5k


• Local Authorities:



‑ Clackmannanshire
£1k



‑ Falkirk
£3k



‑ Stirling
£2k


• Total

£11k

Health and Safety legislation was introduced in March 1997 and responsibility for implementation lies with employers. The Scottish Office indicated guidelines for schools would be issued in the autumn. To date this has not materialised.

There is still some confusion over the changing funding for the co‑ordinator and the implications of 'risk assessment' which are causing some disruptions to work experience.
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Head Teachers

Head Teachers were consulted in the same way as Compact co‑ordinators. The following issues arose.

The Role of Compact

While it was agreed that Compact was motivational, it was suggested that it was not relevant for all and it should, perhaps, be more focused to target specific groups which could be easily identified within the school. It appears that the most vulnerable pupils are the ones who do not sign up and by third year it may be too late to reach these young people. To combat this they could be signed up earlier using a natural linkage between NRA which is introduced in first year and Compact. There was a feeling that Compact had lost its impetus and would benefit from a re‑think with the addition of a real incentive for pupils at the end ‑ ' A Job'.

Target Setting

Head Teachers expressed similar views about the attendance target as co‑ordinators. Again while head teachers feel it is useful for pupils to aim for 95% attendance they feel there should be some discretion in awarding certificates.

How Much Credibility Do Compact and NRA Have?

The indication here is that not only has the profile dropped for these two programmes, but that they are losing their credibility. Head teachers feel that in general employers are no longer asking for a Compact certificate from applicants. Neither the Compact or NRA process or certificate are sufficiently linked to university and college admission.

Employers Input

Some schools saw employer input as minimal, often confined to the signing on ceremony. The interview guarantee scheme was viewed as insufficiently motivational compared to the previous job/training guarantee. It was also felt that employers had no idea how modem schools worked, and still asked for outdated qualifications. Increased communication and consultation with employers, with more emphasis on a 'two‑way street' would be welcomed.

Compact Reports

Compact reports are being combined with regular reports sent to parents. However, there seems to be some difficulty with the software and a lack of suitable PCs which needs to be addressed.
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Employers Involved in Compact

Interviews were carried out with 34 employers involved in Compact. In broad terms, they reported favourably on the value of the programme.

It is interesting to note the strong emphasis employers place on the improvement of core skills, as opposed to enhanced academic attainment. Although 23% saw improved academic performance as an important goal for Compact:

· 84% stressed achievement of objectives.

· 97% emphasised greater punctuality.

· 100% underlined attendance.

Just under a quarter of the employers had recruited youngsters involved in Compact. All of those employers felt Compact was enhancing these core skills.

In terms of the impacts of Compact on the local business community and the local economy, employers reported a significant benefit in terms of

· higher quality of recruits (76%)

· larger number of employable young people (67%).

Around a third reported potential advantages in terms of reduced crime and vandalism and less subsequent unemployment in the more disadvantaged communities.

Compact had helped change the relationship of employers to the education sector:

· 56% believed their knowledge of education had risen due to Compact.

· 71 % felt they were more involved with schools because of the programme.

The changes here involved greater understanding of what the qualifications mean and a greater awareness of changes in the educational system.

Over 90% were keen to see more employer input into the Compact programme, with the emphasis on:

· teacher secondment to business (87%)

· helping set Compact goals (84%).

In relation to the management arrangements for Compact, 41 % were very satisfied and a further 44% satisfied, with only 6% expressing dissatisfaction. Room for improvement was reported in terms of..

· more frequent communication (50%)

· greater flexibility in the operation of Compact (3 1 %)

· better co‑ordination/more common approach (15%).
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Statistical Indicators

Using some of the standard statistical indicators for individual schools collected and published by the Scottish Office Education and Industry Department, we can compare the 'performance' of the Compact 'pioneers' in Forth Valley with benchmarks. The schools earliest with Compact were Alloa Academy, Denny High and Wallace High.

Half Day Absences Per Pupil

This is a difficult measure to interpret. We decided to aggregate 'authorised' and 'unauthorised' absences as there are school‑based discretion in the allocation to these categories. Looking at the picture 1993/94 and 1995/96:

· Denny High (‑11%) and Alloa Academy (46%) greatly out‑performed the Scottish average (+5%) ‑ whereas Wallace High was close to the average (+6%)

Staying on Rates to S5

Although subject to the influence of declining post‑school opportunities, the staying on rate to S5 can capture rising aspiration among young people. The evidence shows that:

· Denny High (+9%) and Wallace High (+13%) perform around the average for their local authority areas ‑ but below the change at the Scottish level (+20%)

· Alloa Academy, with an increased staying‑on number of 37%, shows the greatest increase of all Forth Valley schools.

Exam Passes

· Denny High and Alloa Academy experienced the largest increase in the percentage achieving 5+ Standard Grades at grades 1‑4 in their respective local authority areas.

· Denny High enjoyed the largest increase (23%) of all Forth Valley schools in the proportion achieving I+ Higher Grades with an A‑C pass.

Destinations of Leavers

· The percentage moving on to Further or Higher Education rose by 64% at Denny High and 23% at Wallace High compared to 13% in Scotland as a whole.

Although there are a number of good 'results' the pattern of results is not always consistent. Changes in school catchment areas and in the management teams within schools can also influence significantly the various indicators.
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Forth Valley Compact: Searching for a Balanced Assessment

In general, feedback from young people, teachers, parents and employers would indicate that Compact is regarded positively in terms of the values it has been trying to develop, particularly in view of the level of resources allocated. However, there are some issues causing concern:

· Head teachers and Compact co‑ordinators feel that Compact is missing the top and bottom ends of the academic spectrum. It appears there is a 'fear of failure' at the lower end, while there is resistance from the more academically able pupils who feel it is of no benefit to them.

· this view was backed up in focus group interviews with participating young people where those intending to go on to further or higher education felt that Compact had little relevance.

· Compact tends to be viewed more positively in disadvantaged areas. Teachers from schools in wealthier catchment areas tend to be sceptical about the benefits. There will tend to be more 'disaffected' pupils in schools in disadvantaged areas and there is a general consensus that these are the pupils who benefit most. There is some concern about how effectively these pupils are targeted.

· pupils felt that they had very little information about Compact both before and after signing. In terms of raising awareness schools need to publicise the programme more and maintain momentum with more regular reviews of targets.

Despite these concerns overall positive perceptions can be seen through responses from the groups involved and in the statistical indicators.

School leavers who had been through Compact valued it highly:

· 89% felt it had heightened their awareness of employer needs

· around 70% believed it had made them more reliable

· over 50% saw impacts on the attitude to school work and qualifications

· around 70% said it gave them an edge over non‑Compact young people

· over 60% of these young people felt Compact achievement counted with employers

· of those who have had a job, 40% felt Compact had helped them get a job and 22% felt it helped them get a better job.

· of those who have had a training place, 82% felt Compact had helped them to get a training opportunity and 64% felt it had helped them access a better training opportunity.
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Current Compact pupils felt Compact:

· increased motivation and self confidence

Employers involved in Compact were generally very positive about the programme. Some of the key findings of our survey are highlighted below:

· 38% felt Compact youngsters coming on work experience placements were more aware of the world of work.

· 76% felt Compact made a major impact on raising the quality of recruits.

· 56% of employers reported that their knowledge of the education system had changed since they became involved in Compact.

· 85% expressed themselves satisfied or very satisfied with the way Compact is managed.

Parents perceived benefits of Compact as: improving job chances (3 7%) helping with entry to further or higher education (30%)

Head Teachers and Compact Co‑ordinators identified several benefits of Compact:

· it provides a structure for enhancing the core skills that schools have always promoted

· parents responded well to signing on sessions and the style of reporting

· it is motivational and provides a useful qualification for more vulnerable pupils.

Statistical Indicators show improvements in several areas which would indicate some contribution from Compact.

· Between 1993/94 and 1995/96 Denny High (‑ 11 %) and Alloa Academy (‑ 16%) greatly outperformed the Scottish average (+5%) on absences.

· Alloa Academy, with an increased staying‑on number of 37%, showed the greatest increase of all Forth Valley schools.

· Denny High and Alloa Academy experienced the largest increase in the percentage achieving 5+ Standard Grades in their respective local authority areas

· the percentage moving on to further and higher education rose by 64% at Denny High and 23% at Wallace High compared to 13% in Scotland as a whole.

Denny and Wallace High and Alloa Academy are the schools with the longest experience of Compact.

Introduction

In this section a number of other key activities of FVEBP are considered. After Compact these are the activities which command the greatest share of the budget. A variety of methods were used to evaluate these diverse projects. Table 4.1 below shows the projects, the budget in 1996/97 and the percentage this represents of the total.

Table 4.1: Resources of Other Selected Activities

[image: image13.wmf]Understanding Industry

Understanding Industry (U1) is a charitable body supported by industry which aims to correct out‑dated images of business and commerce for 16‑19 year olds. The course includes 8 or 9 sessions run by representatives from industry dealing with different aspects of industry such as:

· Management 

· Marketing Production

•
Design and Development

•
Small Business

•
Personnel

· Finance

FVEBP pay £7.5k annually for which they get a regional organiser and a reduced rate for courses to be charged to schools.

Student Evaluations

All students who take part in an Understanding Industry course are asked to complete pre‑ and post‑course evaluations dealing with their impressions and knowledge of industry and rating of the course. The results from 1996 to present are summarised below.

Impressions of Industry and Commerce

In both years UI appears to have had a positive effect on perceptions of industry:

· In 1996‑97, 92% of students had a positive or very positive view of industry after the course compared with 44% before.

· In 1997‑98, 88% had a positive view (with a higher proportion very positive) after the course compared with 44% before.

Knowledge and Understanding of Business

According to students UI improves knowledge and understanding of industry.

· In 1996‑97, 32% of students felt that they had a good or very good knowledge of industry compared with 94% after the course.

· In 1997‑98, 37% of students felt that they had a good or very good knowledge and understanding of industry compared with 91 % after the course.

Considering a Career in Industry and Commerce

· When asked before the course if they were considering a career in industry and commerce around half did not know, a third were considering a career in this area and the remaining 15% were not.

· After the course the majority would consider a career in industry.

· The course does not appear to have had an affect on those definitely not considering a career in industry but it has positively affected the undecided.

Considering Running Own Business

The UI course has less effect on the proportion of students considering running their own business.

· In 1996‑97, 27% were considering running their own business and 54% were undecided before the course.     

Those considering their own business increased to 33% and the 'don't knows' decreased to 47% after the         course.

Course Rating

Students are asked to rate a number of statements about the course according to whether they agree or disagree with them. The results are as follows:

· The course was rated as either very good or excellent by 83% in 1996‑97 and 84% in 1997‑98.

· In terms of holding interest the course seems to have improved with 73% agreeing strongly that it was interesting in 1997‑98 compared with 56% in 1996-97.
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· Students are slightly less enthusiastic about the help it provides in terms of school studies and decisions about future careers but still positive. 

· The usefulness generally of the course receives a similar rating over the two years with over 50% agreeing strongly that it was useful. 

· The vast majority would recommend the course to next year's students.

The post‑course evaluation contains some more qualitative analysis of Ul. In terms of general understanding of industry students felt they gained: 

· better understanding of how industry operates 

· greater understanding of the role industry plays in society 

· greater knowledge of how industry has changed/is changing 

· understanding of challenges and difficulties faced 

· realisation that there is a wider range of career options than expected.

In terms of course delivery: 

· group tasks and active participation were popular 

· the 'reality' of the situations (particularly in the case of site visits) was appreciated.

In terms of perceived benefits, students felt they had gained:

· confidence in speaking in front of others and expressing ideas

· team working and communication

· decision making and meeting deadlines

· initiative

· understanding the relevance of Management and Information Studies.

Suggestions for improvements included:

· more practical/interactive activities

· less classroom activity

· more site visits

· more female/younger speakers

· shorter/simplified talks (too much jargon).

Focus Groups With Students

Focus groups were held with groups of students from two schools (Stirling High and Bannockburn High) who attended UI courses during the course of the evaluation. The aim was to add more detail to the course analysis information. In general comments
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made in discussion concur with those made in the quantitative analysis. However, there are some additional useful points to be drawn from the focus groups.

Stirling High School attended the course on site at United Distillers. They were very positive about the workplace environment. They felt it was exciting and they learned more than in school. They were also more positive about the course in general. At Bannockburn, several of the pupils felt that the representatives from industry behaved 'too much like teachers'. However, it is important to note that pupils from Stirling went on the course voluntarily whereas the whole of S6 in Bannockburn are obliged to take part.

Students were asked if any of the skills developed through the course would be useful to them either in school or after they leave. Skills and qualities which were thought to be useful in the context of school were:

· confidence, team working and leadership in prefect or committee roles.

· confidence was also thought to be useful to those taking part in the peer support programme (nientoring to younger pupils).

· time management for studying.

· organisational skills in general.

In terms of jobs, these types of skills/qualities are thought to be useful in the following ways: confidence and team working in dealing with customers (comments related to companies becoming more customer oriented). understanding the structure of business ‑ making useful comments when asked to participate by management. interview situations. experience in UI adds value to CV or UCAS form (some felt this would only be useful for applying for jobs in business). relevance to part time and vacation jobs allowing them to understand and participate more.

In terms of what employers are looking for, students perceive the following: 

· academic qualifications are not seen to be of prime importance by the employers participating. 

· it is more important to have good personal qualities such as good time keeping, reliability and appearance.
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Students tend to see it as reassuring that you can achieve success without formal qualifications, but still see the conventional routes as further and higher education.

Participating Employers

Telephone interviews were conducted with 7 employers who have been involved with

Ul. In terms of what persuaded them to become involved in UL

· all felt that raising awareness of business among school leavers was very important.

· 6 felt the chance to build better education/industry links was very important.

· 3 felt that increasing their understanding of the education system was very important, 3 thought this was fairly important and 2 felt this was of no importance.

Benefits to the company were isolated as:

· better informed recruits

· higher local profile

· insight into how schools approach industry

· development opportunities for managers.

One of the employers felt there were no benefits to industry.

Benefits to schools and pupils were seen as: access to expertise not available in school more relevant curriculum

· increased credibility of schools in business circles

· awareness of wider range of career opportunities preparation for the world of work.

Suggestions for improvements included:

· running the programme out of school

· starting earlier ‑ get primary schools involved

· general curriculum changes to reflect employer needs.
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Key Points on UI In terms of evaluating the range of EBP activities, UI has generated generally positive responses. Points to note are: positive responses may be higher due to the nature of the activity. It is a tangible and concentrated activity (in comparison to Compact) being run over two days. the sessions pointed out as useful or interesting depend very much on the character of the speaker rather than subject matter. How much influence does EBP have over the pool of industry representatives? site visits seem to have more impact and can also introduce other elements of working life. For example:

‑
organising travel arrangements

‑
mixing with employees

‑
adapting to an environment very different from school voluntary involvement also has more impact for obvious reasons.

Young Enterprise

Young Enterprise has been running in the UK for over 20 years. It was established as a national charity to: 'inspire and educate young people to understand and value the role of business, through practical business projects which develop attitudes and skills for personal success, lifelong learning and employability. ' Young Enterprise in Forth Valley is funded mostly through the EBP (£750 per annum) with in‑kind support from industry.

One of the main activities in Young Enterprise is the Company Programme. In this, students (Achievers) set up, run and wind up their own company during the course of an academic year. In schools, pupils in 5th and 6th year would normally take part in the Company Programme, and through it, are introduced to a range of business skills which can include designing and developing a new product, marketing, sales, finance and personnel. Although Achievers are able to sit an accredited NVQ Level 2 examination at the end of the year, participation in the programme is entirely voluntary and takes place in the pupils' own time.

The Young Enterprise Companies are assisted by Advisers who are volunteers from the local business community. The advisers act as consultants and have specific objectives to: 

· develop the Achievers' personal skills (involving team working, communication. decision making, time management and creative thinking).
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· helping the achievers to develop an understanding of how business works and key functions like marketing, operations, finance and customer satisfaction.

· helping them to gain an understanding of the wealth creation process, through share ownership and understanding finance, added value and innovation.

Link teachers in each school facilitate connections between the school, the Advisers and the Young Enterprise Company, and support and promote the development of the programme.

The evaluation of the Company Programme in Forth Valley involved focus groups in four schools (Wallace High, Alloa Academy, Balfron High and Denny High) with the Young Enterprise Achievers interviewed in groups, and semi‑structured telephone interviews with eight link teachers and seven business Advisers.

Young Enterprise Achievers

Most of the pupils had joined Young Enterprise because they thought that it would be interesting. Some also felt that it would be a challenge and would give them more experience as none of them had had any experience of business of enterprise prior to joining the scheme.

Three of the schools at the time of interview were fairly far advanced in terms of the development of their companies and, having researched, designed and developed their products, were making plans to market and sell them. The fourth school was still deliberating what to produce.

Pupils in the three schools who were most advanced in the programme commented that they felt that they were improving their understanding of how business works in a variety of ways, but pupils in the fourth school felt that they had only slightly improved their understanding. However, all of the pupils felt that participation had helped them understand more about the personal qualities that are needed to succeed in business, including the ability to work in a team, being imaginative, innovative and self confident.

In general, pupils were enthusiastic about the Company Programme. They had enjoyed taking part and could identify several benefits both in terms of their personal and career development. For example, they felt more self confident generally, and specifically in terms of their abilities in dealing with complex pieces of work and in dealing with people from outside school. They had also developed good relationships with the other Achievers. All of the pupils said that they felt that it would be useful to put their
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involvement in Young Enterprise on their CVs and commented that they thought that the VQ would be a useful additional qualification. Pupils felt that taking part had broadened their experience in a general way, but that they had not changed their minds about what they wanted to do when they left school.

Pupils identified very few weak aspects of the scheme, but did comment that they sometimes felt under pressure because of the short timescale of Young Enterprise and the limited time they had personally to devote to it. There were also mixed views about the usefulness of the starter pack materials with some saying that it had told them all that they needed to know and others saying that it was not useful.

Most of the Achievers felt that the scheme did not need to be improved. In one school they commented that it was up to the pupils to make the most of it.

Young Enterprise Link Teachers

All of the link teachers who were contacted had been involved for at least two years. Most were involved because they were business studies teachers and, as such, perceived that they were the most relevant teachers for the task. However, most of the teachers also felt that the programme had an intrinsic value beyond putting business theory into practice as it provided an opportunity for young people to find out more about the outside world and develop self confidence and interpersonal skills. These benefits motivated the teachers to maintain their involvement.

All of the teachers felt that the pupils derived clear benefits from the scheme and learned more about business and enterprise. The most valuable elements included learning to work as a team, having to take responsibility, coping with problems and developing solutions. Several of the teachers felt that the Achievers matured over the course of the year.

The teachers felt that this was not always accomplished easily. They noted that pupils had common initial difficulties in ensuring good communication flows, delegating, with time management and coping with financial record keeping. They also experienced difficulties juggling commitments to school work and life out of school. Nevertheless, the teachers generally found that pupils' self esteem and self confidence were boosted through their participation.

Teachers felt that employers would view a young person's involvement in the scheme positively and that it would be a point of attraction on their CVs. Others also felt that it
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could increase employability through developing skills like ability to plan, team working and decision‑making, and would provide young people with experiences that they could discuss at interview.

Again, there were few comments about improving the scheme, but these included the need for more support and information for link teachers (especially new link teachers), increasing the profile of the Young Enterprise across schools and getting paper‑work to the companies earlier.

Although most teachers felt it was of benefit to have a voluntary scheme, one felt that it should be incorporated into the curriculum and this would allow more teachers to be involved and give pupils more time. Another felt that the core skills developed through Young Enterprise, like time management, communications and understanding of finance, should have a place in the formal curriculum.

Advisers from the Business Community

Advisers had a variety of reasons for becoming involved in the scheme, ranging from being asked by their employers to identify that there was a need to increase business and commercial experience among young people to deriving personal satisfaction from seeing the young people develop.

Advisers felt that the young people were better prepared for life outside of school if they had taken part in the scheme and it assisted them to 'move on' from school. They developed an awareness of business and how companies operate in a way that was not possible by any other means. Like the teachers and the Achievers themselves, they felt that it provided young people with a variety of generic skills that would be of value in their personal life but that were also transferable to a working environment. In addition to the skills mentioned by the teachers and Achievers, these included learning to respect authority, and getting used to routine and discipline.

Advisers felt that most employers would view involvement in the scheme favourably because they might have more commercial awareness, some basic skills and interview better. They also felt that it could give a young person advantages because it indicated that they were willing to get involved in something beyond school, and might set them apart from other applicants.

However, most of the Advisers felt that there was a need to promote the benefits of the scheme more widely among employers.
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The Advisers offered a variety of suggestions to improve the programme, including a need for more teachers to be involved, to expand the timescale so that it began in the Spring term, and trying to ensure that company meetings could be held at least partly in workplaces.

Key Points on Young Enterprise

· The Young Enterprise Company Programme is seen as having many benefits by Achievers, Advisers and link teachers.

· The programme improves pupils' awareness of business and commerce and is a valuable learning experience.

· Although there is a feeling that it does not contribute to the development of specific business‑related skills, it was felt that it contributes to the development of general skills, like team working and decision making, that might improve employability.

· Pupils are unlikely to alter career choices as a result of taking part in the Company Programme.

· Involvement in the scheme seems to improve life skills like self confidence and self esteem, and ability to communicate.

· There is a need for more introductory information to be provided to new link teachers and advisers.

· Although the fact that the scheme is voluntary can lead to some difficulties, like pressure on pupils, there was a feeling that employers view the voluntary aspect favourably.

Challenge of Industry

A Challenge of Industry Day is a conference attended generally by all of the fourth or fifth year pupils in the school. It is a highly participative event that aims to increase pupils' understanding of the context of industry and commerce in Scotland, to introduce them to some of the opportunities and challenges and to promote school/industry links. The format aims to encourage pupil interaction and discussion through structured group exercises where pupils produce solutions to the various management problems posed at the plenary sessions. The groups are facilitated by an adviser who is usually from a local company and who stays with the group throughout the day.

The Challenge of Industry Day at Alloa Academy involving the 5th year was held in November, and approximately a dozen students were interviewed on an individual basis for the purposes of the evaluation.
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In terms of increasing understanding pupils commented that they had been surprised about a number of areas. These included: 

· the need for team work in industry and commerce.

· the amount of money, research and work required in business start up.

In terms of delivery of the course comments included: 

· the need for advisers to have more group‑work skills and awareness of young people. 

· the lack of opportunity to speak to the adviser in any depth. the greater value in being able to look at one concept (such as business planning) in greater depth over a longer period. 

· providing clearer aims and objectives for the day.

Schools' Internet Project

The Schools' Internet Project aims to develop the knowledge and skills of young people in utilising the latest forms of telecommunications and information technology.

At the time of the evaluation, FVEBP was undertaking a survey of Forth Valley schools to plan future I'VE13P support for IT in schools. Several questions were added to the FVEBP questionnaire to suit the purposes of the evaluation. Survey results showed: 

· schools go on‑line to access the Internet an average of 8.5 hours per week during term time. 

· the majority of time is used by pupils for research.

· benefits of Internet access are noted as:

· access to a large volume of up‑to‑date information.

· communications (between colleagues and links to outside world).

-
enhanced use of IT and improved information handling skills.

· although most schools had received some training it was felt to be insufficient

and needed updated more regularly.

· 8 out of 15 schools used the Internet for education/industry activities.

The most common activity undertaken was visiting companies' websites, which all of the schools had done. Five schools were also using E‑mail to communicate with companies. Two schools had also been contacted by organisations and one was involved in project work managing a website for an organisation. One school had also entered a competition run by a national company.
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When asked what further support on Internet access could be provided by FVEBP most suggestions related to training. Other suggestions included:

· contributions to update hard and software.

· provision of more access points.

· help in updating web pages.

· more information on local firms' web sites.

· technical support.

Teacher Placement

The Teacher Placement Service is a national organisation that works with local EBPs through a network of Teacher Placement Organisers (TP0s) to provide secondments in business and industry. Scottish Enterprise originally provided core funding through Understanding British Industry.

In April 1997 there was a transition to discretionary funding by local partners. In preparation for this change, FVEBP took part in a research project funded by Scottish Enterprise to investigate the implications of this change for the Service. There were two elements in the project: a consultation about the feasibility of attracting funding under service level agreements with local partners, including LECs, education authorities, schools, FE colleges and the private sector (Teacher Placement Conservation Project 1997); and an assessment of pilot teacher placements under service level agreements which would assist in the development of models of demand‑led teacher placements (Scottish Teacher Placement Development Project Final Report 1997). The evaluation reviewed this research and highlights below the main conclusions.

The consultation indicated that Falkirk and Stirling Councils were convinced of the value of teacher placements and, in particular, the service provided by the TPO. Both Councils also liked the idea of having service level agreements. Clackmannanshire Council felt that placements had to demonstrate closer links to the curriculum and that, as schools had devolved budgets, then they would need to be approached as individual clients.

An agreement has been reached to fund a part‑time TPO under the following funding


package:

[image: image14.wmf]• FVE               EBP

£5k

• Falkirk Council

£3k

• Stirling Council

£2k

• Clackmannanshire Council
£1k

40

Both FE colleges in Forth Valley were interested in placements and are currently investigating internally before committing themselves to service level agreements.

However, a survey of member companies of Central Scotland Chamber of Commerce indicated that there would be no interest in placements in education. The possibility of placements for training providers is now being investigated, focusing on qualifications and the curriculum, guidance and teaching methods.

The pilot placements were organised for careers advisers and employment assistants in high growth and key industry sectors. The response was extremely positive with all participants indicating an interest in the development of further placement seminars. However, timing will have to be adjusted to accommodate the seasonal demands on careers staff.

The Final Report also provides findings from EBPs in other parts of Scotland that may assist in the development of FVEBP's teacher placement service. Common to all projects was the importance of the TPO. Without a person centrally promoting placements it was queried whether they would happen, as it was generally felt that placements needed to be nurtured and developed. This reflects the findings and recommendations of the SCRE Report on Teacher Placement in 1995.

In most areas the management of the Teacher Placement Service has been devolved to E13Ps reflecting the continuing desire to develop a cohesive and coherent approach to delivery. These projects highlight the fact that the future success of the scheme will be dependent on mutual partnerships between local organisations.

The key strands which emerged from the Scottish Enterprise research project include: 

· the acknowledgement that the Teacher Placement Service provides opportunities for schools which they value and which would not otherwise easily be available to them.

· the keenness of all Education Departments to identify some forms of support namely:

‑
establishing service level agreements where placements would address areas identified within School Development Plans and Council Service Plans.

‑
identifying opportunities for closer links with the Education Support Service.
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· dovetailing Teacher Placement into the staff Development programmes where fees may be charged.

· the interest expressed by LECs in continuing the development of awareness of key growth areas (e.g. Biotechnology, Tourism) through Teacher Placements. 

· the potential for key industry sectors or companies to raise their profile through Teacher Placements.

In conclusion, it is reassuring to note that the findings of this research re‑inforce the value of the Teacher Placement Service, a value which is endorsed by it being mentioned in the SCCC document 'Education Industry Links in Scotland 5‑18 ‑ A Framework for Action' and in the Government's White Paper 'Raising the Standard'.

Overview

The evaluation of Compact and other activities has shown the wide range of ways in

which
education and industry activities can be effected. Those examined in the

evaluation illustrate a range of issues:

· the method of intervention varies considerably from:

-    event based activities such as Understanding Industry and Challenge of Industry which are easily recognisable by pupils and tend to initiate positive responses.

‑
embedded activities such as Compact and to a certain extent Young Enterprise (as a regular weekly activity).

‑
indirect activities such as Teacher Placement. This is considered indirect in that benefits to pupils come through increased knowledge and awareness of industry among teachers.

•
funding resources both in cash and in‑kind vary considerably between projects with implications for the impacts that can be expected.

•
groups involved also vary considerably with:

‑
full coverage in the case of Compact or year group involvement in Challenge of Industry.

‑
voluntary involvement in the case of Young Enterprise which is a challenging programme generally attracting high academic achievers.

•
mode of delivery can have implications for relative success of projects. For example:

‑
in the case of the Schools Internet Project delivery is the schools' responsibility and there are wide variations between schools in the level of involvement.
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· in the case of Understanding Industry there is a high level of employer input as they run sessions. Perceptions of the usefulness of the course vary considerably according to the personality of the presenter. 

· Compact is delivered as an integrated part of the curriculum and should, in theory at least, be part of every teacher's priorities.

While all EBP activities have a common aim of improving the quality and effectiveness of the bridge between schools and the world of work, the variables discussed above will obviously affect the specific outcomes of each project. From those projects evaluated outcomes can be generally grouped as follows:

· improved understanding and knowledge of industry which is tackled particularly by Understanding Industry, Challenge of Industry and Teacher Placement.

· provision of 'extra' qualifications such as a Compact certificate or including Young Enterprise on a CV.

· developing career oriented skills such as IT in the case of the Schools' Internet Project and organisation and management in the case of Young Enterprise.

· developing core skills such as team working, confidence and communication skills. Understanding Industry and Young Enterprise seem to be particularly successful in this respect. Compact also shows positive impacts in terms of behaviour and attitude.

From the above we can see that there are potential links in terms of delivery and impact across the projects and the range of activities provides a comprehensive portfolio. Given this, the scope for synergy and mutually reinforcing activity is strong although it will vary on an individual basis depending on each pupil's involvement with projects. It is not clear that the I'VE13P‑facilitated projects do 'build' in this way for individual pupils, although the benefits from this could be significant.

43

The Consultation Process

A number of partners and key players were interviewed on an individual basis including representatives from:

• Clackmannanshire Council Education Department

• Falkirk Council Education Department

• Stirling Council Education Department

• FVEBP Board

• Scottish Office

• Scottish Enterprise

Questions related to a number of issues including:

• the role and added value of FVEBP's

• constraints on effective operations

• future development of FVEBP, including the role in Local Learning Partnerships

• funding possibilities.

Managers of six EBP's in Scotland and England were also interviewed to gauge good practice in a range of activities, as well as variations in funding and partnership arrangements.

Added Value of EBP

Education‑industry links were well established under Central Regional Council. However, after reorganisation, the local authorities opted not to retain the position of Education‑Industry Liaison Officer. Education industry links have come to be seen as the domain of the FVEBP and certain advantages are perceived:

· Forth Valley Enterprise (the principal core funder) has more to offer by way of developing the employer side of the partnership.

· the local authorities would not have been able to maintain a commitment to all schools in Compact after the demise of TVEI

· FVEBP increases the availability and enhanced the relevance of work experience placements.

· FVEBP provides a useful bridge between the three local authorities and also plays a mediating role with employers and industry bodies such as the CITB. In effect, FVEBP provides a 'one door' approach for education‑industry links.
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Constraints and Difficulties

Constraints on the effective operation of the FVEBP were noted: difficulties in co‑ordinating activities across three local authorities. concern about the weight given to the priorities of Forth Valley Enterprise versus those of the local authorities in terms of strategic development. although schools now have more discretion in the allocation of the budget under the remit of 'Raising Achievement', Compact is still perceived by some to be over bureaucratic with little impact on disaffected pupils or relevance to high achievers.

Development Issues Strategic Choices

Areas of FVEBP activity which were put forward as meriting expansion or enhancement were: 

· Mentoring ‑ following the pilot, the scheme should be expanded to include low achievers. Supported Study ‑ schools recognise the importance of 

· Supported study in raising achievement. However, they seem to be unaware that the Compact budget can be allocated for this purpose. 

· Extended Work Experience / Community Service ‑ seen to have an important impact for low academic achievers. 

· Teacher / Employer Placement ‑ the need for wider recognition that this must be a two way process, and that there is a lot of good practice to be learnt from education.

· Monitoring/ Evaluation ‑ needs more rigorous accountability and appropriate measures of outcomes. Labour Market Issues ‑ the need for more effective incorporation of labour market knowledge in FVEBP activities to ensure relevance.

Comments related to strategic development included: 

· a need for a clearer focus on strategic aims and less emphasis on initiatives. It is thought that concentration on delivery of such a wide range of diverse projects detracts from a strong strategic direction. 

· at the operational level, the need for more devolution and flexibility in decision making (within rigorous accountability based on strategic aims). 

· Concern over the FVEBP as the principal agent in Local Learning Partnerships, due to the perceived focus of Lifelong Learning on adults (not within the remit of EBPs). However, EBPs tend to emphasise the need for earlier intervention,
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and we note later that the Government is clear that EBPs should play the lead role in Local Learning Partnerships.

· a need to encourage employers to recognise the value of what can be learned from the education sector, rather than over emphasis on encouraging education to function like business.

· a need for partners to have a greater sense of ownership of FVEBP. Communications between partners must be improved. Despite Board membership and representation on project groups, some local authorities feel isolated from the decision‑making process of FVEBP, although of course they are members of the Board. Recent working groups on various aspects of FVEBP have been welcomed but some felt they should be more inclusive of the whole Board. As the FVEBP tends to be initiative led, Board members tend to attach themselves to "pet" projects rather than to the overall strategic approach.

· a need for partners to commit to a strategic focus.

The key consultations illustrate the complexity of developing and maintaining a strong partnership with common aims. Opinions among partners vary as to the direction FVEBP should be taking in terms of strategy and projects. What is clear is that the partnership process is the key concern for FVEBP particularly now with the development of Local Learning Partnerships. At this juncture there is an opportunity to push the partnership process forward significantly.

Consultations with Other EBPs

Consultations were held with six E13Ps across Scotland and England. The aim was to identify 'good practice' for the future development of activities in FVEBP. In terms of objectives, E13Ps are very similar. Mission statements stress raising achievements in schools; easing the transition from school to work; and creating links between education and industry. The activities through which aims and objectives are achieved tend to have a local focus and may differ quite dramatically.

Four specific areas identified as of interest to FVEBP were: 

· Mentoring

· the Internet 

· Supported Study 

· Parental Involvement.
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Mentoring

Involvement in mentoring varies greatly between EBPs. In the area where the concept is furthest developed mentoring is split into four categories.

•
Mainstream Mentaring, Targeting pupils with grades of D or E who are capable of achieving Cs. This is a two‑year programme for 14/15 year olds.

•
Head Teacher Mentoring. A programme linking primary Head Teachers with senior managers to raise expertise in certain areas such as human resource management, financial management etc.

•
Literacy Mentoring. Run for pupils in their final year at primary or middle school. Pupils correspond with business people about their school work and put together exhibitions of their work at the end of the year.

•
Key Skills Mentoring. Designed to be relevant in working situations (whether work experience/part time job, or day‑release to training providers). This programme aims to develop skills such as team working and communication, and show how they may be used for PROFILE (this area is a pilot for the NIZA review).

In terms of the numbers involved in mentoring in each school these are likely, and hoped, to remain limited to maintain a focused matching process. There is uniform recognition of the importance of effective targeting (generally defined at school level). Currently mentoring tends to be targeted on reasonably high achievers who have for some reason fallen away. There is a view that it may work well with low achievers.

Internet

There has been fairly limited use of the Internet in most areas.

· In a couple of areas, schools are involved in Achievers International which involves 'trading' with partner schools in other countries.

· In one area the web page can be used by partners to book activities and events, order publications and contact EBP staff by E‑mail. At the moment about a quarter of EBP employers are involved but it is currently being marketed to increase usage.

· There is also some difference in focus. In some areas Internet and E‑mail access are targeted at staff, while others encourage pupil research.

· Internet development is an area that has attracted resourcing from employers. In one area a company has provided all the hardware required.
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Supported Study and Study Support

Supported Study schemes provide pupils who do not have a suitable place to study at home or sufficient help with a supportive 'club' environment to do homework or access extra help with class work.

Where EBPs have become involved in Supported Study this tends to be in an advisory context rather than in delivery. While they tend to be run by individual schools, the EBP should know what is happening nationally and be able to identify useful contacts in the local community.

· Supported Study tends to attract funding from local authorities or the Prince's Trust in inner‑city areas (which is mirrored in the development of Homework Clubs in Education Action Zones).

· Some funding has been attracted from employers for the material resources needed (e.g. curtains, carpets, computers).

· While Supported Study is not particularly considered a remit of EBPs, they could become involved in Study Support run by the Prince's Trust. Study Support is more project‑based and provides 'incentives' (such as joining a football project) to study harder. Local employers could become involved in providing these types of projects and links to employability could be made.

Parental Involvement

Parental involvement in EBP activities tends to be low for a number of reasons. 

· Schools tend to be proprietorial about their role in involving parents,

· Where the EBP does not run Compact, there are no mechanisms, such as reporting, for involving parents. However, opportunities for ad hoc involvement have been identified, i.e. involvement in events.

· Parents can be invited to participate in Understanding Industry. This can be of benefit to the whole community in changing perceptions of industry. In one area parents were recruited to a textile firm after attending an Understanding Industry event and discovering that the firm did not warrant its bad reputation.

· In one area, a primary school project aimed at developing home‑study skills successfully increased parental participation. Information on why children were doing certain activities in school and how parents could support their child were well received and the next parents' evening had 100% turn out.

· Local employers are often parents and links can be established using their contacts both in terms of other employers and other parents.
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Funding

Detailed figures of cash or in‑kind funding are provided later in the report. It is clear that there is wide variation both in the sources and amounts of funding available to EBPs. Funding sources have been identified as:

· Core and Project:


‑

LECs and TECs

Project:

‑

Local Authority: Education Services and/or Economic Development

‑
     Chamber of Commerce

‑

Scottish Office

‑ 
Regeneration Partnerships ‑ Further/Higher Education ‑ Employers

‑

  Industry Bodies (e.g. CITB)

‑

Other EBP Partners

Core funding is provided in a variety of ways. In all cases, the relevant LEC or TEC provide core funding in cash. In two cases they also provide premises and in one the equipment necessary to run the office. Local authorities, through Education Services, provide cash core funding in three out of the six EBPs. In one EBP, SRB funding through the TEC will run out in March at which time local authority through Education will take over. In three areas Education Services provide premises free of charge. In two cases the EBP obtain core funding in cash from the local authority through Economic Development Departments. In one EBP, funding comes through Economic Development while Education Services maintain a management role. Business sponsorship of core funding occurs in one area through the Chamber of Commerce. In one EBP, income is generated through consultancy and audit work and running business/education events.

In one area, European funding has been accessed through a partner EBP who are running a 'Europe Works' project. However, in most areas it has been dismissed as too time consuming to be tackled by EBP's limited staff.

None of the EBPs consulted has been able to access Lottery money. It is thought that individual schools might be more successful in accessing Lottery funds, for inidivual and original projects. Lottery money tends to be allocated to individual projects. EBPs could play a role in developing project ideas for Lottery application or identifying where
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schools, by accessing the Lottery, could make financial contributions to existing projects.

Partnerships

Partnerships, particularly with local authorities, greatly affect the funding situation, operating environment and development of E13Ps. This will become increasingly apparent as EBPs assume the role as the principal catalyst of Local Learning Partnerships. Two of the EB1's consulted have won their bids and are in the process of developing Local Learning Partnerships. There are lessons to be learned from both cases.

· The importance of a mutual understanding of Lifelong Learning among partners is vital. By emphasising the economic potential of promotion of Lifelong Learning funding can be accessed from Economic Development departments of local authorities and regeneration partnerships.

· Developing mutual understanding of and commitment to enterprise education and Education for Work among partners and, particularly, schools will allow a more effective integration of work related activity into the curriculum and strengthen the role of EBPs in the educational‑economic infrastructure.

· The vital aspect for EBP’s is to create a real partnership. Although EBP's are a partnership mechanism with all the key players represented on Boards, partners must be involved from inception in a meaningful way. Clear objectives need to be mutually agreed which will give coherence to activities. Impacts should be reviewed regularly. Finally marketing the partnership will be important in recognising the role of all partners and creating enthusiasm among potential partners.

· EBPs which have fostered good relations with local partners tend to have strong strategic focus and a recognition of the importance of joint ownership. Partners commit to the overall strategy rather than attach themselves to individual projects. It is thought that this approach nurtures a mutual 'ownership'.

Changing Educational and Economic Policy Context

With the advent of a new government, there have been significant changes in policy thinking which will impact significantly on the nature and extent of the roles played by EBPs. Consultations were held with the Scottish Office and Scottish Enterprise and key documents were analysed to help advise the evaluation on the changing policy framework.
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Increased Emphasis on Work

At the centre of government's long‑term economic strategy lies an increased emphasis on work ‑ defined as employment or self‑employment. We have to Work is a core and major programme designed to pursue this strategy. It is about:

•
opening up access to jobs to those currently excluded (the long‑term unemployed. lone parents, disabled).

•
tilting the balance of 'reward' away from benefits to earned income.

Both a short and long‑term agenda are being pursued:

•
in the short‑term, reducing the numbers unemployed and beginning to reduce the welfare spend element of public expenditure.

•
in the long‑term, putting work back in the frame as the normal experience for most households to reduce the reproduction of social exclusion.

Education for Work is clearly complementary to the Welfare to Work agenda. It is more than the re‑branding of a range of activities within the Education‑Industry Links portfolio. There is a drive to create a more effective basis within education to provide labour market entrants with sustainable employment futures. There is a direct interface here with Welfare to Work, through the idea that prevention is better than cure.

Key Messages for FVEBP There are a number of important messages here for FVEBP.

1. Education/work links have risen up the political agenda. The pronouncements in November by the Senior Chief Inspector of schools and the Minister of Education and Industry make it clear that education has to play a different and better role in preparing young people for the workforce.

2. EBPs are a key to the education/economic development infrastructure of the local economy, The Minister's speech on 7 November 1997 stated in the clearest of terms that EBPs were the organisations to which the government was looking to advance the Education for Work agenda. The Minister described EBP's as:

  “ critical agents in promoting the employability and skills of our young people'.

Additionally, EBPs are seen as the vehicle for facilitating the Local Learning Partnerships, not least because this avoids the need to create a new set of organisations.

3. The Government expects the EBPs to be fully supported. The 7 November speech calls powerfully and unequivocally for serious partnerships where the Minister says:
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'I would also encourage employers, schools, authorities and others such as careers service companies to work closely with, and support, Education Business Partnerships in the pursuit of common aims'.

4. Increased emphasis on 'disaffected' young people. The Minister in his 7 November speech underlined the importance of doing more for the 'disaffected' young person and stated that 'inclusion is the aim'. Enterprise Education activities in particular were highlighted as a means of encouraging young people to 'take much greater control of their own leaving'. These thoughts chime in closely with a number of elements in the draft of Scottish Enterprise's new Inclusion Strategy.

5. The direction is clear; the detail will need to be worked out. The opportunity is there for enterprising and innovative EBP's to facilitate the development of new approaches.

Introduction

While EBPs share a common aim of promoting Education‑Industry Links and easing the

transition from school to work, the last section suggested that they differ greatly in

terms of funding resources and sources, staffing, coverage and activities

This section considers some of the indicators of these variations from a range of EBPs.

Funding

Table 6.1 illustrates the varied resourcing position of EBPs.

Table 6.1: EBP Funding Packages
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In general, the LECs provide the majority of cash funding but this ranges from 50% to 100% depending on EBP. FVEBP is virtually 100% funded in cash terms by Forth Valley Enterprise. Local authority Education Departments provide fairly limited cash inputs ranging from 2% to 20% of income. However, in many cases they provide substantial in‑kind assistance (often in the form of premises and equipment). Also, Glasgow, Lothian and Renfrewshire EBPs have been successful in gaining support from the local authority via Economic Development as opposed or in addition to Education. The economic development role of EBPs is likely to become more widely recognised as they take over the facilitating role for the Local Learning Partnerships. The private sector tend to contribute significantly in‑kind but in widely varying degrees in different areas.

The ratio of core to project funding will also influence the capacity of the EBP to develop. Table 6.2 shows this ratio for various EBPs in Scotland. Core funding ranges from 18% in Forth Valley to 67% in Dumfries and Galloway. The relative strength of the core‑funded base will have implications for the ability to develop strategically rather than in an initiative‑led or funding‑driven direction. The fact that core funding in Forth Valley EBP has dropped over time from 43% to 18%, by far the lowest of the EBPs looked at, is a matter for some concern.

Table 6.2: Ratio of Core : Project Funding
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Funding will often be dependent on the coverage of the EBP (one indicator being the number of secondary schools involved), and funding will determine staffing resources. Table 6.3 shows the number of staff (in full‑time equivalents, unless otherwise stated) and the number of secondary schools in the EBP area. FVEBP with 3.5 FTE staff and a
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coverage of 22 schools falls somewhere in the mid ground. Numbers of staff vary from 1 to 17 and coverage of secondary schools from 3 to 60. As the nature and level of input to activities will also vary greatly these figures are not directly comparable.

Table 6.3: Staffing and Coverage

	EBP
	No. of Employees (FTE)
	No. of Secondary Schools

	Moray
	0.8
	8

	Dumfries & Galloway
	1
	16

	Ross &Cromarty
	1
	7

	Lochaber
	1.5
	3

	Lanarkshire
	1.5
	47

	Orkney
	2 (part-time)
	6

	Lothian
	2
	60

	Forth Valley
	3.5
	22

	Grampian
	3.7 (inc. 2 secondees)
	29

	Renfrewshire
	8.7
	29

	Glasgow
	17 
	44


Approaches and Effectiveness

While EBPs tend to have common mission statements their ethos, range of activities and level of input to those activities can vary widely. Differing roles of EBPs will depend on:

· local conditions

· the particular strengths and areas of expertise of the EBP management.

For example, Lothian EBP which was established as part of Lothian Regional Council and benefits from the support of local councillors has been described as an 'embedded model' while Glasgow has a more autonomous, unincorporated model. (Education Business Partnership in Scotland, Evaluation 1995 Scottish Enterprise). Even without considering specific evaluation objectives and methods this makes benchmarking against other evaluations difficult.

However, some comparative comments can be attempted on a qualitative level, using the evaluation of FVEBP and three other evaluations:

· Report on the Interim Evaluation of EBPs in Three LEC Areas (Eglinton

Management Centre, no date)

· Evaluation of Glasgow EBP (ER Consultants, 1996)
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· Evaluation of the Lanarkshire Education Business Partnership (Scotinform Ltd, 1995)

In the evaluation of three LEC areas, 204 Compact and Non‑Compact pupils were surveyed to assess their attitudes on a range of issues. While comparison with our own school leaver survey is limited because the stage of career is different and questions and methods of presentation vary, there are some interesting similarities and contrasts.

The survey of three LEC areas asked pupils to score a range of statements on a scale of (‑2) disagree strongly, (‑I) disagree, (1) agree, (2) agree strongly and mean scores were produced. Pupils were generally positive that:

• they would make a good impression at an interview (1.23)

• recognise the importance of qualifications (1.15)

• and they know the requirements for jobs/courses (0.93)

Areas where they expressed less confidence were:

• feeling positive about the world of work (‑0.68)

• feeling confident about job applications (458)

Our survey asked how well school leavers felt they coped with various situations which relate to the hypothetical situation assessed in the three LEC areas Survey. While our survey shows a similar positive response to handling interview situations, a relatively low percentage (50%) felt they know more about job opportunities and indications from other areas of the FVEBP evaluation would suggest that core skills are rated higher than qualifications. However, it is encouraging for FVEBP to note the high percentages who feel optimistic about job opportunities (65%) and job application (58%) compared with low scoring on similar questions for the three LEC areas study.

These comparisons are obviously crude but they do indicate the potential for a framework to enable comparisons of changing perceptions and attitudes.

Monitoring and Evaluating EBPs

The Brief for the evaluation calls for a consideration of the current Scottish Enterprise Output Monitoring Framework (OMF) measures and recommendations for the future measurement of outcomes of FVEBP initiatives.

Within the OMF EBPs are allocated under the Skills and Knowledge Objective under Section E3 relating to assistance for education and training infrastructure. Core
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indicative output measures, which are used as a minimum for project development, monitoring and evaluation are:

• number of development projects

• number of educational institutions involved in development projects

• number of employers involved in development projects.

The OMF acknowledges that outputs derived from EBPs can be difficult to quantify. It is recommended that 'flagging' (an explanatory commentary) is used to explain how impacts have been, or might be, derived. While 'flagging' may be used there is currently no coherent monitoring and evaluation framework.

Conventional impact measures such as earnings, job creation/safeguarding and productivity can flow from EBP activities, but they will only be observed over the longer term. It will, of course, be difficult to say the least to separate them from the impact of other key policy interventions.

While a consistent monitoring and evaluation framework would have undoubted benefits there is some scepticism about the value of comparisons in the absence of consistent implementation even of national initiatives such as Compact. (Report on the Interim Evaluation of EBIs in Three LEC areas, Eglinton Management Centre). This is unduly defeatist.

In order to initiate an effective monitoring and evaluation framework a consistent baseline has to be established and systems for tracking using appropriate measures instigated. Performance indicators identified in 'How Good is Our School at Education Industry Links', (SOEID, 1997) provide some guidance.

The document applies three basic questions to Education‑Industry Links:

• how are we doing?

• how do we know?

• what are we going to do now?

Ten performance indicators are defined which can be allocated to different key areas of work in schools. These could also be used to represent the work of E13Ps. The performance indicators are:

• quality of courses or programmes

• overall quality of attainment

• quality of pupils' learning

• personal and social development
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•
quality of curricular and vocational guidance

•
links with schools, agencies, employers and the community

•
organisation and use of resources and space

•
provision of staff

•
the development plan

•
effectiveness of promoted and senior staff.

Each performance indicator is defined as a number of themes and quality of performance can be judged on levels.

The difficulty, however, is that many of the 'indicators' are really major areas of activity which will prove complex to measure. The emphasis correctly placed on quality raises its own particular measurement problems.

While not rejecting this approach it will be important to build upon some of the simpler measures used earlier in this evaluation, and other studies. The pivotal concepts are changes in:

•
aspirations towards education and labour market careers.

•
knowledge of the world of work leading to more informed and secure choices.

•
self‑confidence and self esteem leading to young people becoming more effective leavers and workers.

•
the level of embedded core skills such as problem‑solving, team working, etc.

Within the Output Monitoring Framework these would fall into the class of outputs flowing from the range of activities facilitated or delivered by EBPs, They can be measured relatively simply by 'before and after' surveys, with tests also for the durability of the gains. Whereas currently this tends to happen on an ad hoc project by project basis, a monitoring and evaluation framework would systemise, standardise and routinise these measurements.

The monitoring should also include analysis of variations in outputs across:

•
different types of project

•
different schools and localities

•
different types of young person.

Given the increased emphasis being placed under Education for Work on the need to engage disaffected young people, this last line of analysis is extremely important. It is essential to move beyond the outputs of EBP activities for the average pupil. The analysis of variations outlined above can then feed back into the process of project
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development and revision, and so become a constructive force for change rather than a requirement laid upon the EBP.

7. CONCLUSIONS AND RECOMMENDATIONS

Introduction

In this final section we consider conclusions and recommendations with reference to the specific evaluation objectives. Broadly the evaluation objectives can be grouped as follows:

•
assessment of progress towards specific targets.

•
identification of improvements to the scope and delivery of FVEBP projects.

•
identification of strategic issues to help in the development of the FVEBP business planning process.

Progress Towards Specific Targets

One specific aim of the evaluation was to assess the extent to which FVEBP has met the specific objectives and targets in the 1994/95 and subsequent Business Plans. This was difficult to achieve as earlier plans did not set specific targets other than inclusion of all secondary schools in Compact, which was met. Key conclusions from the analysis of the targets set out in the 1996/97 Business Plan are that:

•
activity and output targets have been achieved, and in many cases exceeded.

•
activity levels have grown at a substantially higher rate than expenditure, increasing 'productivity' in delivery over time.

In terms of setting and meeting quantifiable targets FVEBP can be seen to have a high success rate.

However, targets set out in Business Plans could better reflect the aims and objectives of the EBP. Appropriate measures would include changing attitudes and perceptions of pupils, teachers, parents and partners. There is Do denying that these types of qualitative changes are difficult to express as output measures but an attempt to do so would create more meaningful business planning. Developing such a set of targets would be to some extent dependent on the creation of an appropriate monitoring and evaluation system. There is currently much interest in the EBP Network and among associated partners in the development of such a system which would identify baseline data, devise tracking systems and output measures. Examples such as the Understanding Industry pre and post‑evaluation forms could be developed and expanded to other areas of EBP activity.
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FVEBP Activities

Compact

Broadly speaking the second aim of the evaluation was to identify potential improvements to the scope and delivery of I'VE13P projects, and avenues for extending the market where appropriate. The initial part of this process involved assessing the current effectiveness of projects. Compact is the rriost important single FVEBP project in terms of costs and management time. Compact spend for 1997/98 totals over £ 1 70K and accounts for over half the EBP management time spent on projects. Statistical indicators showed that Compact had contributed to positive impacts on absences, staying on rates, exam results, entry to further or higher education, and access to training and jobs. These results are not always consistent and can be affected by a range of other factors but the positive outcomes are backed up by the survey work we carried out. For example:

· 80% of school leavers felt that Compact had heightened their awareness of employer needs.

· 70% felt more reliable.

· 50% saw impacts on their attitude to school work and qualifications.

· 76% of employers felt that Compact raised the quality of recruits.

· 56% of employers felt that their knowledge of the education system had changed.

· of those who have had a job, 40% felt Compact had helped them to get a job and 22% felt it had helped them get a better job.

· of those who have had a training place, 82% felt Compact had helped them to get a training opportunity and 64% felt it had helped them access a better training opportunity.

However, there are some indications that improvements could be made. Head teachers and Compact Co‑ordinators noted that Compact tended to be less attractive and of less relevance to high achievers and there was a 'fear of failure' for those at the lower end of the spectrum. In a strategic sense, with the advent of Education for Work, EBP1's will have to show a strong commitment to 'disaffected' young people. While the impact of Compact was seen to be positive generally it did seem to have a greater effect in more disadvantaged areas (and indeed, in many other regions it is confined to schools in these areas). However, all 'disaffected' young people do not live in disadvantaged areas and there are certain advantages to inclusion of all schools. What is suggested here is a partial refocusing of the activities of Compact to better reach those who need help the most. In terms of delivery there is a call for more devolution and flexibility in decision making and budget allocation. Schools seem to be unaware that Compact budgets can
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be allocated under a broad heading of 'raising achievement' which could include activities such as Study Support.

Other Activities

The projects the evaluation covered were generally seen in a very positive light and there are limited opportunities to identify improvements. Recommendations for improvements to scope and delivery of projects are dealt with in a general sense with reference to strategic direction below. However, specific projects of note are:

· Understanding Industry which receives positive responses on changing perception and understanding of industry and perhaps most significantly, given the changing labour market, on developing core skills such as team working, confidence etc. In terms of delivery it will be important for the FVEBP to control the pool of industry representatives giving courses as the perceived benefit of various elements of the course often depends on individual personalities rather than the subject dealt with. In terms of strategic development there are lessons to be learned from the Ul evaluation forms which could be incorporated into target setting and monitoring.

· Young Enterprise which tends to attract high achievers is a challenging programme which is also seen to improve core skills and employability. Focused enterprise schemes have worked successfully in other areas with 'disaffected' young people. Given the focus of Education for Work an attempt to integrate 'enterprise education' rather than treating it as a bolt‑on by involving a wider range of pupils and a specific focus on more 'disaffected' pupils would be appropriate.

· Teacher Placement which is currently successful and valued in placing teachers in industry would benefit from more commitment from employers. There is a sense that the partnership is very much one‑sided in this area. Marketing the value of involvement with education will be important in all areas of FVEBP activities but perhaps has unrealised potential in placements. It has been suggested that key industry sectors or companies could raise their profile through placements.

General

In a general sense recommendations for project development do not support an increase in scope but rather a stronger focus and more effective targeting of activities. At the same time a greater emphasis should be placed on exploiting more effectively tire synergies between the different offerings on the Evaluation‑Industry Links menu.
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There is one key exception to this which relates to the salience of the problem of 'disaffected' young people within the Education for Work agenda. The projects delivered by and through FVEBP tend to have fairly general coverage and there was some concern that they do not reach effectively the 'high fliers' and the 'low achievers'. FVEBP needs to review its portfolio, of activity to see to what extent new or modified provision is required for the 'disaffected 'client group.

It has also become apparent through benchmarking that the FVEBP can adopt a number of roles in relation to projects. There are advantages to supporting a range of projects through a facilitator or signposter type of role. Pulling away from direct delivery of projects allows a more developmental and innovative strategy. It may also alleviate problems of 'ownership' with FVEBP partners. However, the capacity to initiate such a change will to great extent be limited by the funding situation. Since 1995 core costs as a percentage have fallen from 43% to 18% which has serious implications for a more strategically driven approach. While the majority of funding i~ linked to projects FVEBP will find it more difficult to effect a coherent approach as they will be pulled in different directions in order to gain much needed project funding.

Funding the Future

The evaluation was also required to look at potential funding sources. There is little evidence from elsewhere that EBPs are able to generate an income from services rendered. Additionally, also on the basis of the wider consultations, there is little likelihood of businesses making significant cash inputs into the core costs of EBPs. Sponsorship, often in kind, of specific projects is very much the norm.

Whereas local authorities traditionally contribute through Education Departments, some authorities view the EBP as key to the economic development infrastructure and make cash injections from their Economic Development departments. Additionally, some local authority Education Services contribute to the core costs of the EBP, both in cash and in kind, by providing premises. There is scope here for discussions between the various partners in the FVEBP to see whether similar developments make sense in Forth Valley.

Project funding can be accessed from a range of sources including: local authorities, Scottish Office, regeneration partnerships, Further and Higher Education, employers and industrial bodies such as the Chamber of Commerce. In one area European funding has been accessed for the EBP through a partner EBP. However, in most cases this has been
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dismissed as too time consuming. Presumably, Forth Valley Enterprise in partnership with the local authorities have the expertise to assist or, at least, advise here.

The ratio of project to core funding appears to be high relative to all other E131's for which information could be obtained. The core must be sufficiently large to provide a base for:

•
developing new projects

•
finding funding for these projects

•
networking and other key developmental activities which project funds do not cover.

Funders need to feel the capacity to manage is present in the FVEBP. It is important to note that EBA which have attracted project funding from a wide variety of sources tend to have a strong strategic focus, effective partnership and high public profile.

Maintaining/developing the core funding for all EBP's is critically important now given:

•
the increased emphasis placed on Education for Work and Lifelong Learning.

•
the key role for EBPs in Local Learning Partnerships and Education for Work.

A number of opportunities are likely to present themselves in the coming years. FVEBP needs to have the core staffing to respond quickly and effectively. Given sensitivities among some of the partners about the role of EBPs in Local Learning Partnerships, communication and developing mutual understanding will be essential. Including partners from the initial stages of working up bids has been successful in other areas.

Stability of funding is perhaps as important as level of support. Renewal on a one-year basis can lead to short‑termism. Even if tire climate does not allow anything other than annually renewable funding, it would be helpful if the key funders could commit more openly and forcefully to the FVEBP as a key feature of the education-industry infrastructure.

For this commitment to be forthcoming and sustainable, there needs to be a greater sense of ownership among the key local authority partners. Perhaps extending the base of local authority involvement by including the Economic Development departments might help.
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Partnership Processes

We have already touched on partnership issues in the discussion on funding. During the consultations it was clear that some of the partner organisations on the Board of FVEP felt less than a full sense of ownership. There are many potential explanations for this. What is clear, however, is that the issues tackled by EBPs are too significant to be managed through a partnership where some key players are not participating wholeheartedly.

FVEBP needs to work hard in the coming year to foster a more effective working partnership among the key interests it brings together. If this process of partnership building is not successful:

· Forth Valley will lose out in competitive bidding situations for government funds.

· the synergies which can be exploited by partners working enthusiastically together will be forfeited.

There is too much at stake.

The general principles that need to be proved are generally recognised. These include:

· inclusivity, where the bias is towards bringing people on board rather than relegating them to the sidelines.

· early involvement, given that commitment is greater to things people have a hand in creating.

· rallying around a strategic thrust, where a clear sense of direction is established through a consensual process.

It may be that FVEBP in a partnership could progress the quality of its working relationships by developing a strategic response to the Education for Work agenda. This could then form the context of a review of current relevant activities delivered by the individual partners and by the EBA

Contributing to the Strategy for the Forth Valley Economy

While the evaluation has been under way, Forth Valley Enterprise, the three local authorities and Scottish Homes have been preparing a new strategic framework to guide the long‑term development of the Forth Valley economy. This framework is expected to be made public shortly. The framework is organised around;

· five Themes designed to focus the actions of the partners. These Themes concern the area's business base ("Competing and Winning"); knowledge and skills ("Learning for Real"); the access agenda ('Participation for All"): quality of life ("A Great Place to Live"); and collaboration ('Partnerships that Work"); and
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· three Values to underpin the approach across the Themes. These Values focus on "People", on "Innovation and Creativity" and on "Sustainability" ‑ this last going much wider than a concern for the physical and natural environment.

Two of these Themes are of particular relevance to the FVEBP, both as an organisation with a track record in connecting education and work and as the lead body for taking forward the Local Learning Partnership for Forth Valley:

•
Learning for Real ‑ which explicitly places teaming to the fore in economic development. This Theme breaks down into a series of Objectives, of which the following are most relevant to the EBP;

‑
the need to stimulate a greater demand from people for teaming;

‑
the need to encourage employers ‑ notably, but not exclusively, businesses ‑ to take teaming and investment in teaming seriously;

‑
the need to develop the practices of teaming providers ‑ both in terms of the provision of teaming and in their management;

‑
the imperative for new and more effective partnerships around teaming.

•
Participation for All ‑which commits the partners to ensuring that everyone has opportunities to succeed. This Theme recognises not only that too many people are excluded now but also that, as change continues to accelerate, there will continue to be those who have difficulty in adapting. A specific drive to inclusion is likely to be a long‑term feature of development activity in Forth Valley. Central to this will be action to enhance people's capacities to participate; central to that will be access through teaming,

Competing and Winning will also be of relevance in terms of the key sectors and companies that the EBP should be targeting. The EBP can contribute to shared objectives of promoting a larger and more diversified business base. The strategic framework identifies two areas of strength for Forth Valley:

•
the chemical cluster at Gramemouth where there is potential to develop and attract new industries such as biotechnology and process control systems

•
leisure and tourism where the aim is to stimulate new businesses with a wider more imaginative view of potential.

Within these two broad aims the strategic framework identifies specific aspirations of interest to the EBP. It is hoped that in the next ten years the business base will include:

· companies that innovate and design new products and services (whether in new areas such as biotechnology or more traditional manufacturing)

4. "Business" vs "Employers"

Reflecting the nature of the broader stakeholder groupings, the framework recognises that the boundaries between the "economic" and the "social" (a distinction that has had real implications for resource availability from specific organisations) are porous and that the conventional focus on businesses must be widened. The accent is therefore on "employers" and learning ‑ and lifelong learning. This again emphasises the potential contribution of the EBP in its Local Learning Partnership capacity. Broadening the understanding in this way may also help to address the engagement more effectively of the local authorities.

5. Pursuing Key Industrial Developments

It is recognised that future success in creating a larger, more diversified business base will be determined by the ways in which businesses apply intelligence and knowledge to add value to their people. The EBP will have a vital intermediary role in informing and preparing the future workforce for new industries and new ways of working and in collaborating with employers to raise standards of intelligence and knowledge. In order to contribute to the long‑term economic strategy for Forth Valley the EBP should target these particular industries and companies through effective marketing. Widespread dissemination of newsletters/magazines; networking/profile building events and individual visits can contribute to impetus surrounding the EBP. Publicity of partners' contributions is important in creating a strong climate of partnership and attracting those not already involved.

6. Supporting Providers of Learning

The framework makes a clear commitment to working with learning providers; the key issue is what this might mean in practice. On the one hand, how might core skills development be integrated into the curriculum in a manner that is not just another "add-on"? On the other, how can providers be helped with the management of their "enterprises"? These questions strike right at the heart of the relationship between education and enterprise. The EBP is uniquely placed to help the partners define and design practical ways forward.
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• knowledge‑based companies

• software and biotechnology companies

• businesses with an international perspective

• small business, 'virtual' companies and self‑employed entrepreneurs.

The framework is pitched very much at the strategic and long‑term level. The next task for the partners is to begin the process of translating the framework into action on the ground. As with the new Government's policy, detail requires to be worked out. We can identify a number of areas in which the EBP is well‑placed to help with this translation.

1. Developing Broader Partnerships

If the framework is to make a difference, then Forth Valley will need stronger partnerships around education and learning with enhanced stakeholder participation. It will be important to draw together the business, education and economic development communities, trades unions, learners and parents. This is an ambitious mix and there is a way to go in Forth Valley. However, the key to the partnership remains the education-employer axis. The EBP is the only organisation locally with a firm and practical foot in both camps; it is in a good position to help implement the framework by generating these broader partnerships. The essence of this ties in with the messages from the review of other E13Ps.

2. Making the Experience of Learning Positive

Central to learning and to Lifelong Learning is the demand from people to undertake it; we are aware that Scotland does not stand well on this. People need to understand what learning can do for them, and to see its relevance, if the act of learning is to be positive and something that people want to repeat. There is a consensus that the dislocation between the educational system and the labour market has weakened the bond of relevance. The E13P, bridging that gap, can help re‑shape that experience by demonstrating relevance.

3. Seeking Wider Benefits from Learning

While the framework recognises employability, core to Government policy, as a main goal of action, it takes a wider view of what that might mean in the future. The emphases on people, on the long‑term and on sustainability follow through to the need for a learning environment that fosters individual talents and creativity and helps people to succeed on their own terms. The framework also takes a broad view of the various ways and places in which people learn ‑ again, tying in with the EBP's Lifelong Learning interests.
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